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CHAPTER ONE

BACKGROUND:

This gap analysis report provides a comprehensive analysis of the post primary curriculum of grades 6-8 based on the
seven domains of the Learning Metrics Task Force' and is a continuation of the previous gap analysis report of grades
1-5 which was carried out in 2014/15. The findings of this gap analysis are expected to support the Curriculum
Development Centre (CDC) as part of the curriculum revision cycle.

The International Context:

The seven domains of measuring
The world including Nepal has made substantial gains in enrollment Learning:
rates but falls back in low learning levels. The EFA GMR 2013/14
report pointed out that worldwide 250 million primary age children
were unable to read, write and count well despite four years in
school. The report from the Learning Metrics Task Force lays out a 2. Social and emotional
framework to put learning on the agenda and track learning among

1. Physical well -being

the world’s children and youth in order to achieve educational 3. Culture and Arts
quality for all. The Task force aimed to build consensus around
three core questions: 4. Literacy and Communication
e What learning is important for all children and youth? 5. Leaning Approach and Cognition
e How should learning outcomes be measured at the global
and national levels? 6. Numeracy and Mathematics

e How can measurement of learning improve education

quality? 7. Science and Technology

A series of three reports, -I, Il & Il presents key indicators to track learning at the global level and monitor progress in
foundational skills, such as literacy and numeracy, but also goes beyond these traditional indicators. The report calls
for new global indicators to include “readiness to learn” in early childhood; skills and values for youth to be successful
“citizens of the world”; and a “learning for all” indicator that would combine measures of education access,
completion and reading into one statistic. The task force has provideda framework of seven essential domains of
learningthat are essential for all children and youthas preparation for their future lives and livelihood.Learning serves
as the foundation for all of the priorities in from better livelihoods to climate change.

National Context:

Nepal has been involved in the countrywide LMTF consultation discussion through Unicef support wherein the LMTF
phase | and phase Il consultations with high level national level stakeholders (ERO, CDC, MoE) in the presence of LMTF
members (MoE, DoE, NCED, CDC, ERO, USAID, JICA) were organized. Based on these consultations, a draft report was
submitted to LMTF Secretariat.

Nepal was selected as one of the Learning Champion partners by LMTF Secretariat along with 14 other countries
wherein the countries develop a detailed work plan to carry forward the recommendations of the LMTF in the year
2014. In Nepal, the ERO was selected as the responsible government agency partner to carry forward these tasks
along with the support from Samunnat Nepal, an NGO working in education and development.

A consolidated brief report based on the LMTF reports was developed with the involvement of national level
stakeholders. A one day dissemination of the report was held on March 15, 2015 amongst 25 high level government
officials organized under the leadership of CDC Executive Director, Mr Diwakar Dhungel. The dissemination program

IThe Learning Metrics Task Force (LMTF) was formed to give tangible meaning to the EFA Goal 6 which states that
"Improving all aspects of the quality of education and ensuring excellence of all so that recognized and measurable learning
outcomes are achieved by all, especially in literacy, numeracy and essential life skills.” It calls for a global paradigm shift from
access to access plus learning.



was chaired by the Joint Secretary of MoE, Mr Lava Deo Awasthi. During the program, participants discussed about
the possibility of the post 2015 education program to be guided by this very crucial document. And, there was mutual
consensus for a need to review the curriculum of Nepal based on the LMTF domains.

The LMTF has divided the school level education into three stages viz pre-primary, primary and post-primary which
corresponds to ECD, grades 1-5 and 6-10. However, at this stage only the primary and post primary level curriculum
has been reviewed.

The Steering Committee was again re-formed under the chairmanship of Executive Director of CDC, Mr Krishna
Bahadur Kapri. Under this committee, it was identified that seven thematic teams be formed to carry out the review
of the grades 6-8 curriculum based on the seven domains mentioned by the LMTF. The seven thematic teams formed
were comprised of Nepali, English, Maths, Social Studies and Population, Moral Education, Science& Environment,
Occupation Business & Technology Education and Health &Physical Education subject-wise specialists from CDC.



CHAPTER TWO

METHODOLOGY

The previous chapter presented the background for performing this Gap analysis between the competencies of
Nepal’s Curriculum (Basic Education — Third Stage, VI-Vlll)andPost-primary Level of Learning MetricsTask Force
(LMTF)’s Global Learning Domains Framework (GLDF).This chapter describes the methodology followed in performing
this analysis.

In order to initiate the task of Gap analysis to provide necessary guidance, a Steering Committee was formed under
the Chairmanship of Mr. Krishna Prasad Kapri, Executive Director, of Curriculum Development Centre (CDC) —
Appendix A, pg 29.A Working Team,coordinated by MrPushpa RajDhakal, the Deputy Director of CDC was formed
under the Steering Committee to review the curriculum. This Working Team was comprised of subject Experts from
CDCrelated to Nepali, English, Maths, Social Studies and Population, Science and Environment, Health and Physical
Education, Occupation Business and Technical Education, and Moral Education.Appendix B, pg 29.

LMTF has identified seven domains for the GLDF, which are further divided into sub-domains as per the three
stages/levels of education viz. Early Childhood, Primary and Post-primary — Appendix Cpg30.Description of the seven
domains and the sub-domains pertaining to the stages/levelshave been clearly stated in the LMTF report. The
descriptions of each of the sub-domains of all the stages/levels portray a wider picture of the coverage of the learning
competencies for that particular stage/level. The descriptions of domains together with the descriptions of the sub-
domains corresponding to post-primary level gives the picture of the competencies desired for that level — Appendix
Dpg 31

Nepal’s curriculum is subject focused, it is not theme based. The Basic Education Curriculum, Grade VI-VIII of Nepal
has defined Level-wide Competencies (LCs) for each of the subjects offeredfor this level — Appendix Epg 34 and those
competencies are elaborated as Grade-wise Learning Outcomes (GLOs) specific to each of the subjects — Appendix
Fpg37.

Although the approach of LMTF’s GLDF and Nepal’s curriculum are quite different — domains versus subjects —it can be
envisaged that many of the competencies mentioned in LMTF’s are also includedin one way or the other in the LCs of
Nepal’s curriculum. However, it would be impractical to expect that any one subject would cover all the
competencies referred in one domain. Nevertheless, it is likely that subjects and corresponding LCs of Nepal’s
curriculum are spread across the domains and descriptions of sub-domains. And so, it is imperative that LCs of each of
the subjects of Nepal’s curriculum be seen across LMTF’s all the sub-domains in order to find the Gap between the
two.

Thetool, whichwas developed previously for the Gap analysis of primary level, was used as the basic framework based
on which necessary editing and translation inNepali was carried out and used to carry out the Gap analysis of post-
primary level..The major elements included in this tool were also the columns for indicating the serial numbers ofLCs
from Nepal’s curriculum matching with the level of description of particular sub-domain, very much or to some extent
with some differences or is not covered at all.The tool also has a column included to note the serial numbers of the
GLOs in case any LC is not specific in covering the description of sub-domain, but that particular GLO has been
mentioned — Appendix G, pg53.

Based on this tool, an orientation programon the process of using the tool for indicating LCs, GLOs from Nepal’s
curriculum corresponding to LMTF’s sub-domain was conducted for the subject experts of CDC at the CDC hall.A
second round of session was carried out again after they had carried out some exercises on the given tools in order to
avoid any confusions or mistakes that they might have committed and also to discuss and clarify any issues regards
this task.

After the completion of this task of tabulation, a workshop was conducted at the CDC hall amongst the same subject
experts and external consultants from Samunnat Nepal. Each of the subject experts carried out a presentation
whilethe rest of the participants commented and provided necessary suggestions,which led to further refinement of
their tabulation work.



The tabulated forms of the eight subjects finalized in the workshop were collected and collated at Samunnat Nepal
with the help of consultants. Collation was done using initial alphabet/s of the subjects, e.g N for the subject Nepali, E
for English and SP for Social Studies and Population Education and so on. The next step was data cleaning followed by
simple percentage calculation for each of the subjects on the basis of total number of LCs, to indicate the per cent of
LCs included/not included or matching/not matching with the description of LMTF’s sub-domainswhich is the basis of
the Key findings in this report.

Coverage and limitations
The present task of Gap Analysis was carried out within the following scope of task assigned.

— Analysis between the description of sub-domains of post-primary level of LMTF's GLDF and Grade VI - VIII of Basic
Education of Nepal's Curriculum.

— The GLOs of Nepal's curriculum were also referred considering the suggestion that there may be GLOs, which might
cover some aspects of the description of sub-domains of LMTF even though LGs may not have explicitly mentioned in
the cirriculum of Nepal.

— Related Textbooks and other materials were not referred, as this is beyond the scope of present analysis.



CHAPTER THREE

FINDINGS AND DISCUSSIONS

The previous chapter described the methodology followed for performing this Gap analysis between the level-wide
competencies of all the subjects from grade six to eight of Nepal’s curriculum and sub-domains of post-primary level
of LMTF’s GLDF. This chapter presents the findings of this Gap analysis and discussions accordingly.

3.1 Presentation of findings

The findings of this analysis arepresented starting from the range of subjects’spread of Nepal’s curriculum over LMTF’s
domains. This is followed by the overall coverage — in numbers and percent — of LCs of all the subjects in LMTF’s sub-
domains, and explained accordingly.

After the presentations of the overall coverage, level-wide competencies of various subjects that is being compared
here with the descriptions of sub-domains are presented separately for each domain, and discussed accordingly. , The
Gaps identified in the competencies in the subjects of Nepal’s curriculum corresponding to sub-domains of each of the
domains of LMTF are also presented in tables with necessary information.

The descriptions of the LMTF’s sub-domains itself is presented in the Gap table with the convention that it would be
convenient to see the complete statement of the descriptions while noting the Gaps in the competencies, which are
indicated in Italics and Bold font.

3.2 Spread Range

Nepal’s curriculum is subject based and the level-wide competencies — desired Knowledge, Skills, Attitudes, Values,
and Behaviors — of various subjects for that particular level are stated, which the students are expected to have
mastered by the end of the specified level.As thedomains of the LMTF are not subject based, sothe sub-domains
mentioned under them do not correspond with the areas comprised in the subjects of Nepal’s curriculum.

LMTF’s domains do not reflect, in particular, any of the subjects of Nepal’s curriculum. However, the description of
LMTF’s sub-domains of each stage/level of education mentions competencies, which can be compared with the
competencies mentioned in Nepal’s curriculum. Considering this analogy, LMTF's domains, to a great extent is
indicative to subjects of Nepal’s curriculum, except the domain of Learning approach and cognition.

Also, despite the domains not being subject based, it is likely that the domains and descriptions of sub-domains are
overlapped across the subjects and corresponding competencies in Nepal’s curriculum. Hence, it is just practical that
the LCs in Nepal’s curriculum be seen against the description of all the sub-domains of LMTF. With this reasoning, LCs
of each of the subjects of Nepal’s curriculum is seen across all the sub-domains of LTMF in carrying out thisGap
analysis.

The table below (Table 1) gives a picture of the range of LMTF’s various domains spread across different subjects of
Nepal’s curriculum. Conversely, it also gives the range of various subjects of Nepal’s curriculum’s spread over the
seven domains of LMTF.
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Table 1: Spread of Nepal’s Curriculum over LMTF’s Seven Domains

Subjects
. So. St. Science Occupation,
Domains . . Healthand o Moral
Nepali [English| and |Maths | and Business,
Phy. Ed. Ed.

Pop. Ed Env. and Tech. Ed
1. Physical well -being - - - - - v v - -
2. Social and emotional v v v - - v - v v
3. Culture and Arts v - v v - - - v -
4. Literacy and communication v v v v - - - - -
5. Learning approach and cognition v v v v - - - v v
6. Numeracy and mathematics - - v v - - - - -
7. Science and technology - - - - v - - v -

The domains of Physical well-being, Numeracy and mathematics, and Science and technology are found to be more
indicative of the subjects. Because, these domains are found to be covered by the LCs of just the two subjects each,
viz. Health and Physical Education; Mathematics, and Science and Environment. The domains of Social and emotional;
and Literacy and communication, are to some extent indicative of the subjects of Social Studies and Population
Education; Nepali and English.

The domain of Learning approach and cognition, despite not very much indicative of any subject is found to be
covered by LCs of six subjectsviz. Nepali; English; Social Studies and Population; Mathematics; Occupation, Business
and Technology Education (OBT) ; and Moral Education.

The domain of Social and Emotionaltops the no of LCs spread across the subjects. This domain, although indicative of
the subject of Social Studies and Population Education,is found to be covered by LCs of six subjects, viz. Nepali;
English; Social Studies and Population Education; Health; OBT and Moral Education..Similarly, the domain of Literacy
and communication being indicative of language related subjects, is found to be covered by LCs of four subjects, viz.
Nepali; English; Social Studies and Population; and Mathematics.

Nepal’s curriculum, Basic Education — Third Stage, VI-VIIl does not offer any subject relating to Arts and crafts.
However, the domain of Culture and arts, not being indicative of any of the subjects on Nepal’s curriculum is found to
be covered by LCs of four subjects, viz. Nepali; Social Studies and Population Education; Mathematics; and OBT.

3.3 Overall Coverage

As already mentioned above with reference to Table 1, the spread range of various subjects in Nepal’s curriculum is
found to be of more than one domain of LMTF, except the subjects of Science and Environment; and Physical
Education, which has the span of just one domain coverage, viz. Science and technology and Physical well being
respectively.

The subject of Social Studies and Population is found to have the highest span of five domains coverage, followed by
subjects of Nepali; Mathematics; and OBT Education with four domains; subject of English with three; and the subjects
of Health and Moral Education with two each.

However, greater span of a subject’s coverage over the higher number of domains does not mean the higher number
of LCs of that subject’s coverage over all those domains. As for example, the Subject of Social Studies and Population
Education, despite its coverage span of higher number of domains does not have overall higher coverage of it’s LCs.
On the contrary, the subject of Physical Education although has the span of just one domain coverage is found to be
one of the subjects with highest overall coverage of its LCs.
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The table below (Table 2) gives a picture of the overall coverage of LCs of all the subjects in the sub-domains of LMTF.
The table also gives the total number of LCs each subject has in Nepal’s curriculum. And, the coverage is shown in
numbers and percentage categorized into their level of matching with the LMTF’s description of sub-domains.

Table 2: Overall Coverage of Level-wide Competencies of all the Subjects in LMTF’s Sub-domains

w
o
-
S Number and percentage of LCs in Nepal’s Curriculum
Subjects in Nepal’s 2
Curriculum § T =R
2 . , ) . ot covered by
‘_*5“ Matching LMTF’s Sub-domains LMTE’s Sub-domains
~ Level (Percent|with some|Percent Total Percent Not Percent
matching| (%) |difference| (%) (%) covered (%)
1. Nepali 13 4 30.8 9 69.2 13 100.0 0 0
2. English 6 4 66.7 2 33.3 6 100.0 0 0
3. Mathematics 6 1 16.7 5 83.3 6 100.0 0 0
4. So. St. and Pop. Ed 13 0 0 10 76.9 10 76.9 3 23.1
5. Science and Env. 10 3 30.0 6 60.0 9 90.0 1 10.0
6. Health | Health 6 1 16.7 5 83.3 6 100.0 0 0
and ;
Physical Ed :gys'ca' 3 0 0 3 1000 | 3 | 100.0 0 0
7. Moral Ed 5 0 0 5 100.0 5 100.0 0 0
8. Occupation Business
and Tech. £d 9 2 22.2 3 333 5 55.6 4 44.4
Total| 71 15 21.1 48 67.6 63 88.7 8 11.3

Total numbers of LCs in Nepal’s curriculum are different for different subjects. The subjects of Nepali; and Social
Studies and Population Education have the highest number (13) of LCs followed by Science and Environment (10); and
OBT Education (9). The subjects of English; Mathematics; and Health have equal number (6) of LCs. The two subjects
having least number of LCs are Moral Education (5) and Physical Education (3).

Although the number of LCs in Nepal’s curriculum matching with the description of LMTF’s sub-domain isfound to be
the same, e.g. the subjects of Nepali and English both have four each, percentage-wise representationsof those
subjects are different. Except for the subjects of Social Studies and Population Education; Physical Education; and
Moral Education, which have none, it is found that all other subjects have at least one LCs, which match with the
description of LMTF’s sub-domains.

The subject of English has the highest percentage (66.7%) of LCs matching with the description of LMTF’s sub-domain,
followed by the Nepali (30.8%); and Science and Environment (30.0%). The subjects of Mathematics and Health are
found to be with the lowest percentage (16.7%) of LCs matching with the descriptions of LMTF’s sub-domains. The
subject of OBTEducation has 22.2 percentage of LCs in this category.

Of the LCs of the subjects in Nepal’s curriculum, which match with some differences with the description of LMTF’s
sub-domains, the subjects of Physical Education and Moral Education had the highest percentage (100.0%)
followedbyMathematics and Health (83.3%), Social Studies and Population Education (76.9%); Nepali (69.2%); and
Science and Environment (60.0%). The subjects of English; and OBT Education are found to be with the lowest
percentage (33.3%) in this category.

The picture is different when the LC’'s coverage in Nepal’s curriculum is considered in totality for of each of the
subjects, without making any differentiation if they are at the level of matching or at the level of matching with some
differences with the description of LMTF’s sub-domains. Six of the subjects, viz. Nepali; English; Mathematics; Health;
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Physical Education; and Moral Education are found to have hundred percent of the LCs covered in the descriptions of
LMTF’s sub-domains. Of the remaining three subjects, Science and Environment; Social Studies and Population
Education; and OBT Education have coverage of 90.0; 76.9; and 55.6 percent respectively.

The three subjectsnamely, one (10.0%) out of ten from Science; three (23.1%) out of 13 from Social Studies and
Population Education; and four (44.45%) out of nine from OBT Education have their LCs not covered by the
descriptions of LMTF’s sub-domains.

Overall, it is found that 88.7 percent of LCs in Nepal curriculum (63 out of a total of 71 LCs)is covered in the
description of LMTF’s sub-domains — 21.1 percent (15 out of 71 LCs) in the level of matching and 67.6 percent (48 out
of 71 LCs) in the level of matching with some differences, and with a non-coverage of 11.3 percent (eight out of 71
LCs).

3.4 Resemblances and Gap Identification

3.4.1 Nepal’s LC over LMTF’s GLDF

LMTF’s GLDF is for a wide range of learning settings. LMTF has pointed that the domains and sub-domains are
common for all the childrenover the globefor the three stages of schooling, viz. early childhood, primary and post
primary. It has also mentioned that some domains are more relevant at different stages of learning and the specific
learning need might vary for different countries.

Hence, the LMTF’s descriptions of sub-domains with the necessary competencies to master the seven domains are
more of a general nature applicable globally to all the settings of learning. Considering this reality, it would be
unrealistic for any country to assume an absolute match of all thecompetencies or learning outcomes sought by the
curriculum with the descriptions of the sub-domains along with the competencies mentioned therein.

Bearing in mind that Nepal is not an exception to this reality, it is most likely that not all the LCs in Nepal’s curriculum
have the same amplitude of treatments compared to the descriptions of LMTF’s sub-domains, and hence on their
matching levels. Since one competency in general requires multitude of knowledge, skills, attitudes, values, and
behaviours in order to achieve it, different people might have different level of judgment on its
accomplishment.Therefore, even thoughthere is a high level of coverage of LCs of Nepal’s curriculum with the
description of LMTF’s sub-domains, realistically there is enough space for the discrepancies in their essence and of
resemblance, which is termed in this analysis as the Gap.

Because of the finding that not all the LCs of the subjects in Nepal’s curriculum are mentionedin the same manner,
there seems to be variation in their measurability andin the cover range in framing the GLOs of the subjects.
Therefore, GLOs of all the subjects are also checked during this analysis whether LOs mentioned there comply with
the definitions of LMTF’s sub-domains, if any of the LCs of a subject are found to be not explicitly mentioned.

The tables below (Table 3 - 9) under the headings of individual domains of LMTF and the descriptions followed present
the details of the LCs of Nepal’s curriculum resembling the descriptions of corresponding sub-domains. The LCs in the
table are denoted by the initials of the subjects followed by a numeral, e.g. H1 for the LC of serial number one in the
subject of Health, and PE1 for the LC of serial number one in the subject of Physical Education, and so on.

The resemblance of LCs are termed as level matching, level matching with some differences, not covered and included
in grade-wise LOs, in synchronization with the tool used for this analysis. However, for the grade-wise LOs, they are
denoted by initials of the subject followed by numerals with a dash in between, e.g. SP7-21 means LO number 21 from
the grade seven in the subject of Social Studies and Population Education.

The LCs of Nepal’s curriculum under the level matching has competencies hardly possessing any considerable Gap
with the LMTF’s description of sub-domains. But, the LCs under the level with some difference have competencies
that are found to be missing the essence that are in the description of LMTF’s sub-domain, and hence creating some
Gaps.
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Therefore, any competencies in Nepal’s curriculum, which are discrepant or missing or stated in a different level or
even incompatible with the description of LMTF’s sub-domain are identified asthe Gap, and is presented in italics and
bold font in the tables with the description of sub-domains.

3.4.1.1First domain: Physical well-being

This domain gives a strong signal that it is connected to the subjects of Health and Physical Educationin Nepal’s
curriculumand has three sub-domains.

The table below (Table 3a) presents the details of numbers and percentages of the LCs that are at the different levels
of matching underthose sub-domains. This is followed by the description of the LC’'s coverage together with a brief
discussion leading to Gaps related to this domain, which is presented in the table below (Table 3b).

Table 3a: LCs of Various Subjects resembling descriptions of Sub-domain in LMTF’s First Domain

LCs in Nepal’s Curriculum matching with the description

LMTF’s Domain LMTF’s Sub-domains of LMTF’s Sub-domains
Level matching | % | With some difference %
H1, H4 333
1. Health and hygiene
PE1 33.3
L Physnca_l 2. Sexual and reproductive health H3 16.7
well-being
H1, H4 333
3. lliness and disease prevention H2 16.7
PE1, PE2, PE3 100.0

It is found that four out of six (66.7%) LCs of the subject Health, and all the three (100.0%) LCs of the subject of
Physical Education in Nepal’s curriculum have the competency resemblances with varying levels of matching in
different sub-domains under this domain.

Of these, H2, i.e. LC of serial number “2” of the subject Health is found to be atthe level matching (16.7%) underthe
sub-domain of Iliness and disease prevention. Whereas, two LCs,H1 and H4 are found to be at the level matching with
some differences (33.3%) under two of the sub-domains each, viz. Health and hygiene; and lliness and disease
prevention. One LC, H3 of this subject, and all the three LCs, PE1, PE2 and PE3 are also found to be atthis level
matching with some difference (16.7%).0One LC, PE1, which is at the same level, is found to be under the two sub-
domains, viz. lliness and prevention and Health and hygiene.

Since the LC- H2 is found to be at the level matching, the competencies mentioned in it possess no Gap with the
description of LMTF’s sub-domain.LMTF’s description of lliness and disease prevention covers theessences of some of
the competencies of the LCs, H1 and H4, and all the LCs, PE1, PE2 and PE3, of the subject of Physical Education. So,
those LCs though are found to be at the level matching with some differences, no Gaps need to be mentioned from
the angles of those LCsfor this sub-domain.

However, LCs,- H1 and H4 and PE1 are also found to be at the level matching with some differences under the sub-
domain of Health and Hygiene, apart from the sub-domain of Iliness and disease prevention. So, there are some
aspects missing in the LCs of these subjects as per the description of this sub-domain. As for example, LCs- H1 states
the use of nutritious food, H4 on being safe and save others, and PE1 on exercises and Yoga, but the aspects of
applying healthy behaviors and hygiene practices are missed as per the description of sub-domain of Health and
hygiene. Similarly, although H3 states healthy reproductive behavior, it misses the aspects of family planning,
pregnancy and child behavior as per the description of the sub-domain of Sexual and reproductive health.

Therefore, these aspects are identified as the Gaps — competencies in the description of sub-domain found not

included in Nepal’s curriculum —in relation to the domain of Physical well-being, which is presented below in a table
(Table 3b) in Bold and Italics font in the description of each of the sub-domain under this domain.
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Table 3b: Gap on Physical well-being

Domains Sub-domains Gap Competencies
1. Health and 1. Healtfj and hygie:ne ir_1c|ude_s knowing and applying healthypfehaviors
hygiene and hygiene practices, including those that are related to positive
1. Physical mental health outcomes.
. 2. Sexual and 2. Sexual and reproductive health refers to understanding basic concepts
well-being . , . R
reproductive of sexual health, family planning, pregnancy and childbirth.
health
3. lliness and 3. lliness and disease prevention involves knowing how health conditions
disease are acquired or transmitted and implementing strategies for prevention,
prevention including nutrition and exercise choices.

3.4.1.2 Second domain: Social and emotional

This domain corelatesspecifically to the subjects of Social Studies and Population Education. It is found that the LCs of
six subjects — Nepali; English; Social Studies and Population Education; Health; Moral Education; and Occupation and
Business Education — fall under the sub-domains of this domainwhich has seven sub-domains.

The table below (Table 4a) presents the details of numbers and percentages of the LCs that are at the different levels
of matching under those sub-domains. This is followed by the description of the LC's coverage together with a brief
discussion leading to Gaps related to this domain, which is presented in the table below (Table 4b).

Table 4a: LCs of Various Subjects resembling descriptions of Sub-domain in LMTF’s Second Domain

Serial Nos. of
LC in Nepal’s Curriculum matching with the | LCS not'coyered by
LMTF’s , . description of LMTF’s Sub-domains descriptions of | GLOs the
Domain LMTF’s Sub-domains LMTF’s Sub- LCs of
domains which are
Leve'l % V\{lth some % Not % not explicit
matching difference covered
N5 7.7
E6 16.7
1. Social awareness SP1, SP6 15.4
_ H4, H5 33.3
©
c
0
B ME3 20.0
% 2. Leadership
o SP1, SP5 15.4
© ..
5 3. Civic engagement
8 ME3 20.0
wv
~ SP11 7.7
4. Positive vi f self H6 16.7
. Positive view of se spa 77
and others
OBT4 11.1
ME4, ME5 40.0
5. Resilience and grit SP7-21
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SP1, SP2,SP5,
6. Moral and ethical SP12, SP13
38.5
values
ME1, ME2
40.0
SP7,SP10 | 15.4 ME6-5
15.4
P1, SP12
7. Social sciences > Hz OBT1,0BT2, ME7-4
16.7
OBT3, OBT7| 44.4 | ME8-4,5,7

Of the LCs of six subjects falling under the various sub-domains of this domain, it is found that one eachout of 13
(7.7%), six (16.7%) and nine (11.1%) LCs of the subjectsNepali,English and OBT Education respectively; seven out of 13
(53.8%) LCs of the subject Social Studies and Population Education; three out of six (50.0%) LCs of the subject Health;
and all the five (100.0%) LCs of the subject Moral Education in Nepal’s curriculum have the competency
resemblanceonly at thelevel matching with some differences in all the sub-domains under this domain.

It is found that onlythe subjects of Nepali, English and OBTEducation have their LCs falling under just one sub-domain,
e.g.N5 (7.7%), and E6 (16.7%) under the sub-domain of Social awareness; and OBT4 (11.1%) under Positive view of self
and others. Rest of the subjects are found to have their LCs falling under more than one sub-domain, e.g. the subject
Social Studies and Population has its LCs falling under five sub-domains, e.g. SP1 and SP6 (15.4%) under the sub-
domain of Social awareness; SP1 and SP5 (15.4%) under Civic engagement; SP11 (7.7%) under Positive view of self and
others; SP1, SP2, SP5, SP12 and SP13 (38.5%) under Moral and ethical values and SP1, SP12 under Social science.
Similarly, the subjects of Health and Moral Education have their LCs falling under three sub-domains each, e.g. HE4
and HE5 (33.3%) under Social awareness; and H6 (16.7%) under Positive view of self and others;and Social science;
and, ME3 (20.0%) under Social awareness, ME4 and ME5 (40.0%) under Positive view of self and others; andME1 and
ME?2 (40.0%) under Moral and ethical values.

Although many subjects are found to have many of the LCs falling under this domain, there are many aspects in the
LCs of those subjects that are missingbecause of not having any of their LCs at the level matching, hence missing the
essence, as per the descriptions of the sub-domains. As for example, LCs, N5 and E6, both from the language group,
the first statessituation and context friendly expression; and the second on promoting tolerance, inclusiveness and
socio-cultural harmony;butthe essence and aspects of ability to understand and respond appropriately to the social
environment are missed as per the description of the sub-domain of Social awareness.

Similarly, the LCs, SP1 states respect, protection, promotion and following social norms and values; and SP5 states
participation in the artistic, cultural, intellectual and creative activities; but the aspects of management of society at
the community level and beyond is missedas per the description of the sub-domain of Civic engagement. In the same
manner, there are various aspects that are found to be missing, and hence the essence as per the description of the
other sub-domains under this domain is missed in the LCs of other subjects that fall under this domain.

Apart from this, LCs of all the subjects in Nepal’s curriculum are found to have missed total coverage on the
descriptions of the sub-domains of Leadership; and Resilience and grit.

Although, non-mentionedin the LCs that relates to the description of the sub-domain: Resilience and grit, LO serial
number 21 of grade VII under the GLOs of the subject Social Studies and population Education states about disaster
management pre and post disaster, which to some extent could be linked to this domain. However, it still misses the
aspects of ability to overcome failures and persist even when it is difficult to do so, and understanding that one can
learn from failures and mistakes as per the description of this sub-domain.

Similarly, under the GLOs of the subject Moral Education, LO serial numbers five of grade VI states about identifying
various aspects of human characteristics; LO serial number four of grade VIl states about identifying social and
professional human values; and LO serial numbers four, five and seven of grade VIII state about identifying national,
international and spiritual human values;comprehend family and social responsibilities; support in social and cultural
transformation, but those LOs misses the core aspect of understanding the manner in which people behave and
influence the world around them; and ability to analyze ourselves.
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All these missing are identified as the Gaps, which are presented in details in the table (Table 4b) below. There are
some LCs, which are not covered by descriptions of LMTF’s sub-domains of this domain. They are, three out of 13
(23.1%) LCs of the Social Studies and Population Education— SP4 (7.7%) falling under the sub-domain of Positive view
of self and others; and SP7 and SP10 (15.4%) falling under the sub-domain of Social science; and four out of nine
(44.4%) LCs of the subject OBT Education — OBT1, OBT2, OBT3 and OBT7falling under the sub-domain of Social
science. These are described at the end of this chapter.

Table 4b: Gap on Social and emotional

Competencies in the description of Sub-domains found not included in

Domains Sub-domains . . .
Nepal’s Curriculum are shown in Bold Italics

1. Social awareness is the ability to understand and respond appropriately to

1. Social awareness . .
the social environment.

2. Leadership is the ability to make decisions and act on those decisions

2. Leadership autonomously or collaboratively as appropriate.

3. Civic engagement is taking a responsible role in the management of

3. Civic engagement society at the community level and beyond.

4. Positive view of 4. Positive view of self and others reflects the aspiration to a high quality

2. Social and self and others of life for individuals, their families and their community.

emotional 5. Resilience and grit refer to the ability to overcome failures and persist,
5. Resilience and grit | even when it is difficult to do so. It refers to having a positive attitude and
understanding that one can learn from failures and mistakes.

6. Moral values are attributed to a system of beliefs, political, religious or
cultural. Ethical values refer to the actions one takes in response to his or
her values.

6. Moral and ethical
values

7. Social science is the understanding of society and the manner in which
people behave and influence the world around them. It refers to the ability
to analyzeourselves, values, beliefs and belonging, and culture relevant to
others.

7. Social sciences

3.4.1.3 Third domain: Culture and the arts

Although there are no subjects specifically assigned to this domain in the curriculum of Nepal, it is found that the LCs
of four subjects — Nepali; Social Studies and Population Education; Mathematics; and OBT Education — fall under the
sub-domains of this domain.This domain has two sub-domains.

The table below (Table 5a) presents the details of numbers and percentages of the LCs that are at the different levels
of matching under those sub-domains. This is followed by the description of the LC's coverage together with a brief
discussion leading to Gaps related to this domain, which is presented in the table below (Table 5b).

Table 5a: LCs of Various Subjects resembling descriptions of Sub-domain in LMTF’s Third Domain

LCs in Nepal’s Curriculum matching with the description of
LMTF’s Domain LMTF’s Sub-domains LMTF’s Sub-domains

Level matching % With some difference %

N8, N13 15.4
1. Creative arts SP5 7.7

3. Culture and M1, M2 333
the arts N6, 7.7
2. Cultural studies SP2 7.7

OBT8 11.1
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It is found thatout of the LCs of four subjects falling under this domain, three out of 13 (23.1%) LCs of the subject
Nepali, two out of 13 (15.4%) LCs of the subject Social Studies and Population Education, two out of six (33.3%) LCs of
the subject Mathematics, and one out of nine (11.1%) LC of the subject of OBT Education in Nepal’s curriculum have
the competency resemblance,at thelevel matching with some differencein both the sub-domains under this domain.

Although none of these subjects are directly linked to arts as such, the aforementioned LCs of these subjects are
classified into this domain because of the availability of some tints of creative expressions and links to culture and
society in their statements.

Hence, LCs, N8 and N13 (15.4%), SP5 (7.7%), and M1 and M2 (33.3%) are found to be under the sub-domain of
Creative arts; and N6 (7.7%), SP2 (7.7%) and OBT8 (11.1 are found to be under the sub-domain of Cultural studies.

Since, LCs of all the subjects are at the level matching with some differences and not at the level matching, there are
aspects in the LCs of those subjects that are missing as per the descriptions of the sub-domains. As for example, LCs:
N8 and N13statepresentation of free composition, and creative thinking; SP5 on participation in creative works like
artistic, cultural, and intellectual; and M1 and M2 on image creation and model preparation, but the crucial
factorrelated to these sub-domains, i.e. the aspects of understanding and historical aspects are missed as per the
description of the sub-domain of Creative arts; and common understanding of the artistic contexts of culture, history
and environment as per the description of the sub-domain of Cultural studies .

All these missing aspectsare identified as the Gaps, which are presented in detail in the table (Table 5b) below.

Table 5b: Gap on Culture and arts

Competencies in the description of Sub-domains found not included

Domains Sub-domains . . . .
in Nepal’s Curriculum are shown in Bold Italics

1. Creative arts is understanding and expressing, creating, perceiving

1. Creative arts L . . .
and responding in personal, social, cultural and historical contexts

3. Culture and
the arts 2. Cultural studies allows people to have a common understanding of
the interconnectedness between identity, society and culture. It
relates to the artistic contexts of culture and history, and
environment contexts.

2. Cultural studies

3.4.1.4 Fourth domain: Literacy and communication

The title of this domain gives a tipthat the subjects of languagesshould have more connections to it. However, it is
found that the LCs of four subjects — Nepali; English; Social Studies and Population Education; and Mathematics — fall
under the sub-domains of this domain. And, this domain has three sub-domains.

The table below (Table 6a) presents the details of numbers and percentages of the LCs that are at the different levels
of matching under those sub-domains. This is followed by the description of the LC's coverage together with a brief
discussion leading to Gaps related to this domain, which is presented in the table below (Table 6b).

Table 6a: LCs of Various Subjects resembling descriptions of Sub-domain in LMTF’s Fourth Domain

LCs in Nepal’s Curriculum matching with the description of LMTF’s

LMTF’s Domain LMTF’s Sub-domains Sub-domains
Level matching % With some difference %
1. Speaking and listenin N1, N2, N3 23.1 N5, N7, N9, N10, N11 38.5
. | | |
peaking € E1, E2 333 sP3 7.7
4, Literacy and . N4 7.7 N7, N8, N11 23.1
S 2. Writing

communication E4 16.7 M4 16.7

N1, N2 15.4
3. Readi ! M4 16.7

eading E3 16.7
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As the title of this domain suggests, this domain is found pervasively in the language subjects, i.e. Nepali and English. It
is found that ten out of 13 (76.9%) LCs of the subject Nepali;four out of six (66.7%) LCs of the subject English; one out
of 13 (7.7%); and two out of six (33.3%) LCs of the subjects Social Studies and Population Education, and Mathematics
respectively in Nepal’s curriculum have the competency resemblance with varying levels of matching in different sub-
domains under this domain.

Of these, N1, N2, and N3; and E1 and E2are found to be at the level matching (23.1% and 33.3% respectively) under
the sub-domain of Speaking and listening. Similarly, N4 and E4 are also found to beat the same level matching (7.7%
and 16.7% respectively) under the sub-domain of Writing. So,with the repetition N1 and N2; and E3 are found to be at
the same level matching (15.4% and 16.7 % respectively) under the sub-domain of Reading.

Whereas, five LCs of the subject Nepali, N5, N7, N9, N10 and N11; and one LC of the subject Social Studies and
Population Education, SP3 are found to be at the level matching with some differences(38.5% and 7.7%
respectively)under the sub-domain of Speaking and listening. Similarly, three LCs of Nepali subject, N7, N8 and N11
(with the repetition of N7 and N11); and one LC of Mathematics M4 are found to be at the same level (23.1% and
16.7%) under the sub-domain of Writing. One LC of Mathematics, M4 (with the repetition) is also found to be at the
same level (16.7%) under the sub-domain of Reading.

Since, the LCs, N1, N2, N3, N4 and E1, E2, E3, and E4 are found to be at the level matchingunder all the three sub-
domains of this domain, the competencies mentioned in them possess no Gap with the descriptions of LMTF’s sub-
domains of this particular domain. LMTF’s description of all the three sub-domains of this domain cover essences of
the competencies of the LCs, N5, N7, N8, N9, N10, and N11. AsSP3 states communicating in an effective and
appropriate way, and M4 states communicating available information, this statement holds true for these LCs as well,
even though they are at the level matching with some difference. Hence, no Gaps need to be mentioned from the
angles of those LCs for all the sub-domains of this domain.

Therefore, although the table (Table 6b) is presented below with the description of sub-domains in order to have
consistency with the presentations of other domains it does not have any aspectsin Bold and Italics font, since no Gap
is needed to be mentioned in relation to the domain of Literacy and communication.

Table 6b: Gap on Literacy and communication

Competencies in the description of Sub-domains found not included

Domains Sub-domains . . . .
in Nepal’s Curriculum are shown in Bold Italics

1. Speaking and listening is understandingand expressing ideas
effectively in the appropriate language or languages.
4. Lliteracy and 2. Writing refers to the ability to produce meaningful written text

1. Speaking and listening

L 2. Writing .
communication for a variety of purposes.
3.  Reading skills include understanding written texts, their
. construction and the effect the texts are trying to achieve.
3. Reading

Written texts may include books and other paper materials and
computer/digital media

3.4.1.5 Fifth domain: Learning approaches and cognition

This domain is notdirectly linked to any specific subject as suchbut because learning approach and cognition has to do
with all types of learning, it should be containedin the LCs of every subject,. Anyway, it is found that the LCs of six
subjects — Social Studies and Population Education; Nepali; English; Mathematics; Occupation, business and
Technology Education; and Moral Education— fall under the sub-domains of this domain. This domain has eight sub-
domains, which is the highest among all the domains.

The table below (Table 7a) presents the details of numbers and percentages of the LCs that are at the different levels
of matching under those sub-domains. This is followed by the description of the LC’s coverage together with a brief
discussion leading to Gaps related to this domain, which is presented in the table below (Table 7b).
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Table 7a: LCs of Various Subjects resembling descriptions of Sub-domain in LMTF’s Fifth Domain

Serial Nos. of

LCs in Nepal’s Curriculum matching with | LCs not covered

'L)IZ:"l;Isn LMTF's Sub-domains | M€ description of LMTF’s Sub-domains | Y f&????ﬁﬂf of | 6L0s, the LCs
domains of which ‘are
Level % With some % Not % not explicit
matching difference covered
1.Collaboration SP5 7.7 ME7-3
N12 7.7
2. Self-direction E3, E4, E5 50.0
M4 16.7
ES 16.7
3. Learning orientation OBT6 11.1
M3 16.7
4. Persistence
N13 7.7
SP9 7.7
>.Learning 5. Problem solving M3, M5, M6 | 50.0
approaches
and cognition
MES5 20.0
OBT5 11.1
M7-4,15,19
- . N13 7.7
ﬁq.ackrilr:gal decision M8-1,3,19
E6 16.7
MES8-5
7. Flexibility
M6-12
N8, N12 15.4
8. Creativity M713
E6 16.7
M8-9

Of the LCs of six subjects falling under the various sub-domains of this domain, only the subject Moral Education is
found to be falling under just one sub-domain, Problem solving, at the level matching with some difference. The rest
of all the subjects are found to fal under more than one sub-domain.

It is found that two out of 13 (15.4%) LCs of the subject Social Studies and Population Education falling under two sub-
domains; three out of 13 (23.1%) LCs of the subject Nepali fall under four sub-domains; four out of six (66.7%) LCs of
the subjects English and Mathematics fall under four and three sub-domains respectively; one out of five (20.0%) LC of
the subject Moral Education fall under one sub-domain; and two out of nine (22.2%) LCs of the subject Occupation
business and Technology Education fall under two sub-domains have the competency resemblancein Nepal’s
curriculum only at thelevel matching with some differences in all the sub-domains under this domain, except for the
subject Occupation Business and Technology, which has one LC out of two, falling at the level matching.

Of these, the subject Social Studies and Population Education hasone of its LC, SP5 (7.7%) found under the sub-domain
of Collaboration. This is the only LC that is found under this sub-domain. The LCs of the subjects Nepali, N12 (7.7%);
English,E3, E4, and E5 (50.0%);and Mathematics, M4 (16.7%)are found under the sub-domain of Self-direction. One of
the LC of the subject Occupation Business and Technology, OBT6 (11.1%), the only LC that is at the level matching; and
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the LCs of the subjects English, E5 (16.7%); and Mathematics, M3 (17.7%)are found under the sub-domain of Learning
orientation. The LCs of the subjects Nepali, N13 (7.7%); Social Studies and Population Education, SP9 (7.7%);
Mathematics, M3, M5, M6 (50.0%); Moral Education, ME5 (20.0%); and Occupation Business and Technology
Education,OBT5 (11.1%) are found under the sub-domain of Problem Solving. The LCs of the subjects Nepali, N13
(7.7%); and English, E6 (16.7%) are found under the sub-domain of Critical decision-making. The LCs of the subjects
Nepali, N8 and N12 (15.4%); and English, E6 (16.7%) are found under the sub-domain of Creativity.

Although many subjects with their LCs are foundunder thisdomain, there are various aspects in the LCs of those
subjects that are missing as per the description of the sub-domains. This is because except for one of the LCs, OBTS6,
of the subject Occupation Business and Technology Education, none of the LCs of other subjectshaveany of their LCs at
the level matching. This fact creates a Gap in between the LCs of Nepal’s curriculum and LMTF’s sub-domains of GLDF.

As for example, LC-SP5statesparticipation in the artistic, cultural, intellectual and creative activities; but the aspects of
ability to work with others to address matters of shared concern is missed as per the description of the sub-domain of
Collaboration.However, under GLOs of the subject Moral Education, LO serial number three of grade VIl states about
coordination between the religious and social conduct/behavior, which to some extent covers this Gap.

Similarly, N12which is found to fall under two sub-domains — Self-direction and Creativity — states concept building
based on plan, investigation, analysis and evaluation.Although this LC is at the higher level, it misses the essence of
ability to act autonomously as per the descriptions of the sub-domain;Self-direction; and capacity to view
circumstances in unexpected ways and find ways to reach satisfactory outcomes, including aesthetic and pragmatic
considerations of the sub-domain Creativity.

Since, the LC, OBT6 is found to be at the level matching under the sub-domain Learning orientation of this domain, the
competencies mentioned in that LC should possess no Gap with the LMTF’s descriptions of this sub-domain. However,
this LC misses the essence of LMTF’s description — respond to evolving demands.

There are some LOs found under the GLOs of various subjects, irrespective of their non-reference in the LCs, which in
some way diminish the Gaps identified. But they do not completely address as per the essence of the description on
the sub-domains under various domains. For example, LOs serial number four, 15 and 19 of grade VIl under the GLOs
of the subject of Mathematics state simple geometrical facts, discriminate various sets, tell characteristics etc. but
they miss the essence mentioned in the description of the sub-domain Critical decision making — process of finding
and weighing evidence in assessing possible solutions to questions.

Apart from all these, LCs of all the subjects in Nepal’s curriculum are found to have missed total coverage on the
descriptions of the sub-domains of Persistence, and Flexibility under this domain.

All these missing are identified as the Gaps, which are presented in details in the table (Table 7b) below.

Table 7b: Gap on Learning approaches and cognition

Competencies in the description of Sub-domains found not included in

Domains Sub-domains . . .
Nepal’s Curriculum are shown in Bold Italics

1. Collaboration refers to the ability to work with others to address matters

1.Collaboration
of shared concern.

2. Self-direction reflects the ability to act autonomously to collect and

2. Self-direction . .
understand information.

5.Learning

. . . 3. Learning orientation refers to the individual’s commitment to using
approaches 3. Learning orientation

learning to respond to evolving demands.

and cognition
4. Persistence in learning captures the ability of individuals to begin and

4, Persistence .. 3 .
complete activities with attention.

5. Problem solving involves researching problems and finding innovative

5. Problem solvin . ,
& and effective solutions.

6. Critical decision 6. Critical decision making refers to the process of finding and weighing
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Competencies in the description of Sub-domains found not included in

Sub-domains Nepal’s Curriculum are shown in Bold Italics

Domains

making evidence in assessing possible solutions to questions.

7. Flexibility is the ability to analyze and respond to changing life
circumstances in a way that reflects resilience and commitment to
achieving success.

7. Flexibility

8. Creativity is the capacity to view circumstances in unexpected ways and
find ways to reach satisfactory outcomes, including aesthetic and
pragmatic considerations.

8. Creativity

3.4.1.6 Sixth domain: Numeracy and mathematics

This domain t is connected to the subject of Mathematics However, two LCs of the subject Social Studies and
Population Education are also found under it. This domain has seven sub-domains.

The table below (Table 8a) presents the details of numbers and percentages of the LCs that are at the different levels

of matching under those sub-domains. This is followed by the description of the LC's coverage together with a brief
discussion leading to Gaps related to this domain, which is presented in the table below (Table 8b).

Table 8a: LCs of Various Subjects resembling descriptions of Sub-domain in LMTF’s Sixth Domain

Serial Nos. of
LCs in Nepal’s Curriculum matching with | LCs not covered | GLOs, the
LMTF’s , . the description of LMTF’s Sub-domains | by descriptions of |LCs of which
Domain LMTF’s Sub-domains LMTF’s Sub- are not
domains explicit
Level o With some o Not o
matching % difference % covered %
1. Number M3 16.7
2. Algebra M6 16.7
3. Geometry M1, M2 33.3
4. Everyday calculations M3 16.7
M6-22,24
M7-22, 24
6. Numeracy | 5. Personal finance SP2, SP8 15.4
and M8-21,23
mathematics
MES8-6
M6-22
6. Informed consumer M7-22
M8-21
7. Data and statistics M4 16.7

This domain and its sub-domains are dominantly covered by the subject Mathematics, with the exception of the sub-
domain of Personal finance, which is covered by the subject Social Studies and Population Education. It is found that
fiveout of six (83.3%) LCs of the subject Mathematics in Nepal’s curriculum have the competency resemblances with
varying levels of matching under different sub-domains. Though a LC of the subject of Mathematics, M5 is missed in
this domain, but it is found to be under the sub-domain of Problem solving in the domain of Learning approaches and
cognition.
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Only one LC: M3 is found to be at the level matching (16.7%) under the sub-domain of Everyday calculations. All the
other four LCs, are found to be at the level matching with some differences under various sub-domains — M6 (16.7%)
under Algebra; M1 and M2 (33.3%) under Geometry; and M4 (16.7%) under Data and statistics. Although already
being at the level matching, the LC: M3 is also found under the sub-domain of Number at the level matching with
some difference. Two LCs of the subject Social Studies and Population are found under this domain — SP2 and SP8
(15.4%) under the sub-domain of Personal finance at the level of matching with some difference.

Since, M3 is found to be at the level matching and also at the level matching with some differences, the competencies
mentioned in that LC possess no Gap with the descriptions of LMTF’s sub-domain of this particular domain — Everyday
calculations. However, except for M3, the other LCs of the subject Mathematics are at the level matching with some
differences. So there are aspects in those LCs that are missing as per the descriptions of the sub-domains. As for
example, LC:M6 states development of simple problem solving skills related to algebraic expressions and equations,
but the crucial factor related to this sub-domain Algebra, i.e. the aspects of Recognizing patterns and using algebraic
models to solve real-world problems are missed.

Similarly, LCs:M1 states construction of geometrical figures and testing of some general relations; and M2 states
model preparation of geometrical solid shapes, but the important aspects of understanding the properties of
geometrical shapes, using geometrical properties to solve problems; and understanding coordinate points and use of
geometrical transformationsare missed as per the description of the sub-domain Geometry. M4 states data
collection, presentation and communication of available information, but the fundamental aspects of understanding
the concept of data and statistics; and calculation of means, medians, modes and ranges and skill of reading statistical
graphs are missed as per the description of the sub-domain: Data and statistics.

In the same manner, two LCs of the subject Social Studies and Population Education: SP2 and SP8 are also at the level
matching with some difference. There are various aspects that are found to be missing, which losesthe essence as per
the description of the sub-domain Personal finance. As for example, SP2 states acquire knowledge and skills of
economic situations and use for active life, but the very critical aspect of managing individual and financial decisions is
missed.

As with the other subjects, despite being non-mentioned in a specific way in the LCs that relates to the description of
the sub-domains, the LOsof different grades under the GLOs of the subject Mathematics have alsoaccounts, which
seems to some extent could be linked to the descriptions of the sub-domains concerned. As for example, LO serial
numbers 22 and 24 of grades VI, and VIl state solving problems related to profit and loss; and calculation of simple
interest respectively; and LO serial numbers 21 and 23 of grade VIII state solving problems related to profit and loss
together with discount and VAT; and solving practical problems related to simple interest. However, they still miss the
aspects of managing individual and family financial decisions; and the ability to select products and assess benefits on
the basis of numerical information as per the descriptions of the sub-domains:Personal finance and Informed
consumer respectively.

All these missing are identified as the Gaps, which are presented in details in the table (Table 8b) below.

Table 8b: Gap on Numeracy and mathematics

Competencies in the description of Sub-domains found not included in

Domains Sub-domains . . .
Nepal’s Curriculum are shown in Bold Italics

1. Ways of understanding numbers, the relationships between them and
1. Number number systems, covering skills in relation to whole numbers, fractions and
decimals, integers, and ratios and percentages.

2. Recognizing patterns, using algebraic symbols to represent mathematical
2. Algebra situations, solving linear equations and using algebraic models to solve
real-world problems.

6. Numeracy
and
mathematics

3. Understanding the properties of geometric shapes, using geometric
properties to solve problems, understanding and use of geometric

3. Geometr . . . .
¥ measurement, understanding coordinate points and the use of geometric
transformations.
4. Everyday 4. Applies understanding of numbers effectively in a variety of common
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Competencies in the description of Sub-domains found not included in

Domains Sub-domains . . .
Nepal’s Curriculum are shown in Bold Italics

calculations settings.

5. Personal finance 5. Managing individual and family financial decisions in an informed way.

6. Informed 6. The ability to select products and assess benefits on the basis of
consumer numerical information.

7. Understanding the concept of data and statistics, methods of organizing
7. Data and statistics | and displaying data graphically, the calculation of means, medians, modes
and ranges, and the skill of reading statistical graphs.

3.4.1.7 Seventh domain: Science and technology

This domain is pervasively connected to the subject of Science with the exception of one LC:, OBT9 which relates to
the subject: Occupation Business and Technology Education. This domain has seven sub-domains.

The table below (Table 9a) presents the details of numbers and percentages of the LCs that are at the different levels
of matching under those sub-domains. This is followed by the description of the LC's coverage together with a brief

discussion leading to Gaps related to this domain, which is presented in the table below (Table 9b).

Table 9a: LCs of Various Subjects resembling descriptions of Sub-domain in LMTF’s Seventh Domain

Serial Nos. of
LCs in Nepal’s Curriculum matching | | cs not covered
T with the descriptior'1 of LMTF’s Sub- by descriptions
bomain | MTF’s Sub-domains domains of LMTF’s Sub- | GLOS, the LCs of
domains which are not
Level With some Not ol
matching % difference % covered %
6U14-16,
1. Biology SE8 10.0 7U15-17
8U16-18
6U9-13
2. Chemistry SE5 10.0 7U11-14
8U11-15
6U2, 6U4-8
3. Physics SE4 10.0 7U2,4-10
7. Science 8U2,4-10
and
technology 5P6-14,15
4. Earth science SE10 10.0 SP7-16,17
SP8-14,15,16
5. Scientific approaches | SE2, SE3 | 20.0
N6-LS4, R8
7. Digital learning OBT9 11.1 N7-LS4, R8
N8-LS4

Altogether 9 of the ten LCs (90.0%) of the subject Science in Nepal’s curriculum have competency resemblances at
varying levels of matching under different sub-domains in this domain. with However, one LC, SE9 (10.0%) is found
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missed in this domain and one LC:0BT9 (11.1%) of the subject OBT is found under the sub-domain of Digitallearning.

Out of these, three LCs:SE10and SE2 and SE3 are found to be at the level matching (30.0%) under the sub-domains of
Earth science and Scientific approach respectively. Rest of theeight LCs, are found to be at the level matching with
some differences under various sub-domains — SE8 (10.0%) under Biology; SE5 (10.0%) under Chemistry; SE4 (10.0%)
under Physics; and SE1, SE6 and SE7 (60.0%) under Environmental awareness.

Since, SE10, SE2, SE3, and OBT9 are found to be at the level matching, the competencies mentioned in these LCs
possess no Gap with the descriptions of LMTF’s sub-domains, viz. Earth science, Scientific approach and Digital
learning of this particular domain.However, since the remaining six LCs of this subject Science are at the level
matching with some difference under various sub-domains, there are aspects in those LCs that are missing as per the
descriptions of those sub-domains. As for example, LC-SE8 states presentation of life process and life cycle of living
things, but the basic factors related to understanding structure, diversity and interdependence of living organisms of
this sub-domain Biologyare missed.

Similarly, LCs-SES states about getting information on properties of matter and use in practice; and SE4 states about
identifying various sources of energy and their proper use. However, the important aspects of understanding of
concepts related to the classification and composition of matter and chemical change in the sub-domain Chemistry;
and understanding concepts related to physical states and changes in matter, energy transformation, heat and
temperature, light and sound, electricity and magnetism and force and motion in the sub-domain Physicsare missed as
per the description of those sub-domains.

However, unlike other subjects, LOs of different grades under the GLOs of the subject Science have details, which are
highly linked, if not to cent percent, to the descriptions of the sub-domains concerned. As for example, LOsunder Unit
14 to 16 of grades VI, Unit 15 to 17 of grade VIl and Unit 16 to 18 of grade VIl state details of what it is described
under the sub-domain of Biology. This is true for other sub-domains as well. So, in that sense the gap posed by the
statements of LCs in comparison to the descriptions of the sub-domains described above are not valid in true sense.

For the sake of consistency all the missing identified above as the Gaps are presented in details in the table (Table 9b)
below, but shaded dark.

Table 9B: Gap on Science and technology

. . Competencies in the description of Sub-domains found not included in Nepal’s
Domains Sub-domains . . .
Curriculum are shown in Bold Italics
1 Biolo 1. Understanding the structure, life processes, diversity and interdependence of
) gy living organisms.
2 Chemistr 2. Understanding of concepts related to the classification and composition of
’ ¥ matter, the properties of matter and chemical change.
3. Understanding of concepts related to physical states and changes in matter,
3. Physics energy transformations, heat and temperature, light and sound, electricity and
7. Science and magnetism and forces and motion.
technology - - - -
4. Earth science 4. The study of the Earth and its place in the solar system and the universe.
5. Scientific 5. Knowledge of the basic problem-solving perspectives of science and the ways
approaches they can be applied.
6.Environmental 6. Knowledge of ecological and other natural factors and the ability to respond
awareness to them.
- . 7.T ili ffectively with digital icati hnologies i
7. Digital learning he ability to engag.e effectively with digital communication technologies in
each step of the learning process.
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3.4.2 In LMTF’s GLDF over Nepal’s LC

LMTF has pointed out that the domains and sub-domains of the Global Learning Domains Framework are common for
all the childrenover the globefor wide range of learning settings. So the specific learning needs for different countries
might be different depending upon each country’s needs and contexts — cultural, social, economical, political etc.

As it is natural to see not all the competencies sought by any country’s curriculum matching with the descriptions of
the LMTF’s sub-domains, it is equally natural to see some competencies emphasized by a country missing in the
LMTF’s sub-domains.

As presented above, there are missing of some competencies in Nepal’s LC compared to that of LMTF's domains.
However, there are a few competencies from only a few subjects — Social Studies and Population Education;
Occupation Business and Technology Education; and Science — in Nepal’s LCs, which are found not mentioned in the
description of LMTF’s sub-domains. These LCs, in general are stated in the context of Nepal. The table (Table 10)
below presentsthose missing.

Table 10: LC not covered by description of Sub-domains of LMTF

Nepal’s LMTF’s

Subject LC Domain Sub-domain Description

Positive view of self
and others reflects
the aspiration to a
high quality of life
for individuals, their
families and their

4. Positive view

SP4 Pride for Nepalese. of self and others

community
Identification of interrelation between Social science is the
SP7 society and geography and adjusting understanding of
accordingly. society and the

manner in which

ing inf . lati
Acquiring information on population aspects people behave and

SP10 | and management and participation in the 2. Social and influence the world
activities for building quality living. emotional around them. It
Be familiar with the possible areas of refers to the ability
OBT1 professional development and select _ _ to analyzeourselves,
appropriate area in future based on own 7. Social sciences| ya|yes, beliefs and
interest, capacity and opportunity belonging, and

. . . . culture relevant to
Information on national and international
OBT2 others.
labour market

Acquire life supporting common soft skills

OBT3
and demonstrate
OBT7 Use of equipment that are of practical
purpose properly and safely
- . Knowledge of
Understand characteristics and importance . &
. . . . ecological and other
of some important plants and animals found | 7. Science and|6.Environmental
SE9 . . . natural factors and
in Nepal and be conscious towards their technology awareness .
. the ability to
protection

respond to them.
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CHAPTER FOUR

RECOMMENDATIONS

The seven domains of learning,which is important for all children and youth identified by the LMTF are applicable from
early childhood through post-primary schooling. LMTF has these domains and its sub-domains under them that are
the product of the recommendations of the working group members and inputs from global consultations.

Although, LMTF has put equal importance on all the domains, however it also suggests that different purposes might
emphasize unequally to these domains at different levels and by different countries. As anticipated, during the
exercise of this Gap analysis, it has been experienced that descriptions of some of the sub-domains are at a high level
for our grade VI - VIII.

Nevertheless, based on the observations and findings during this exercise — the basic purpose of finding the gap in
between the Grade-wide Learning Competencies in Nepal’s Curriculum and LMTF’s descriptions of the sub-domains
under the seven domains it has proposed — it is recommended that the Level-wide competencies need to:

1. ... cover all the sub-domains, and their descriptions as much as possible to minimize the Gaps identified.

2. ...bestated in the same mode and with consistency, within and across all the subjects — measurable/general

3. ... bestated more precisely, in order to avoid inconsistency and uncertainty in defining GLOs

A suggestion to avoid inconsistency and uncertainty in stating GLOs as per the LCs, and in order to have them in an
user friendly manner, it would be more practical to present them in a table. This table will have LCs in one column and

corresponding GLOs in another, grade-wise. As for example:

Table 11: GLOs against LCs

Subject:
Grade-wise GLOs
LCs
Vi Vi Viil
1 la.
1b.
lc.
2 2a.
2b.
2c.
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6. Harish Pant Maths CDC
7. Ramesh Prasad Ghimire English CDC
8. Arun Rai Occupation Business & Technology Education CDC
9. Rajani Dhimal Nepali CDC
10. Yubaraj Adhikari Science CDC
11. Udaya Manandhar Analyst Samunnat Nepal
12. Rosy Shakya Analyst Samunnat Nepal
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Appendix C: Domains and Sub-domains of the Global Learning Domains

Framework
. . . Numeracy
Physical . Culture Literacy and Learning .
Social and s and Science and
well- . and the communicati approaches .
. emotional ... mathemati | technology
being arts on and cognition
Domain cs
Sub-domains
Stages
Physical Self- e Creative | e Receptive e Curiosity and | e Number e Inquiry skills
health regulation arts language engagement sense and e Awareness
and Emotional e Self-and | e Expressive e Persistence operations of the
nutrition awareness communit language and attention | e Spatial natural and
Health Self-concept y-identity | ¢ Vocabulary | e Autonomy sense and physical
knowled and self- e Awarene | e Print and initiative geometry world
ge and efficacy ss of and awareness e Cooperation | e Patterns e Technology
Early practice Empathy respect e Creativity and awareness
Childhoo Safety Social for e Reasoning classificatio
d Level knowled relationships diversity and problem n
ge and and solving e Measurem
practice behaviors e Early critical ent and
Gross, Conflict thinking skills comparison
fine, and resolution e Symbolic
percep- Moral values representatio
tual n
motor.
Physical Social and e Creative | e Oralfluency | e Persistence e Number e Scientific
health community arts e Oral and attention concepts inquiry
and hy- values e Cultural comprehens | e Cooperation and e Life science
giene Civic values knowled ion e Autonomy operations e Physical
Food Mental health ge e Reading e Knowledge ® Geometry science
and and well- fluency e Comprehensi and e Earth
nutritio being e Reading on patterns science
Primary n comprehens | o Application e Mathemati | e Awareness
Level Physical ion e Critical cs and use of
activity e Receptive thinking application digital
Sexual vocabulary technology
health e Expressive
vocabulary
e Written
expression/
composition
Health Social e C(Creativ | e Speaking e Collaboratio | e Number e Biology
and awareness e arts and n e Algebra e Chemistry
hygiene Leadership e Cultural listening o Self- e Geometry e Physics
Sexual Civic studies | e Writing direction e Everyday e Farth
and engagement e Reading e Learning calculations science
Post- Fe.produ Positive view orientation | e Personal e Scientific
primary ctive of self and e Persistence finance approaches
health others e Problem e Informed e Environmen
Level lliness Resilience/“gr Solving consumer tal
and it” e Critical e Data and awareness
disease Moral and decision statistics e Digital
pre- ethical values making learning
vention Social e Flexibility
sciences e Creativity

Source: Towards Universal Learning — What Every Child Should Learn: Centre for Universal Education at Brookings and UIS, Feb

2013
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Appendix D: Description of LMTF's Domains and Sub-domains of the Post-Primary
Level of Global Learning Domains Framework

Domain

Description of domain

Sub-domain

Description of Sub-domain

1. Physical well-
being

Physical well-being
describes how children and
youth use their bodies,
develop motor control, and
understand and exhibit
appropriate nutrition,
exercises, hygiene and
safety practices. For older
children and adolescents,
the domain of physical well-
being refers to the
knowledge that individuals
need to learn to ensure
their own health and well-
being, as well as that of
their families and
communities.

1. Health and hygiene

1. Health and hygiene includes knowing and
applying healthy behaviors and hygiene
practices, including those that are related to
positive mental health outcomes.

2. Sexual and
reproductive health

2. Sexual and reproductive health refers to
understanding basic concepts of sexual health,
family planning, pregnancy and childbirth.

3. lliness and disease
prevention

3. lliness and disease prevention involves
knowing how health conditions are acquired or
transmitted and implementing strategies for
prevention, including nutrition and exercise
choices.

2. Social and
emotional

Social development refers
to how children and youth
foster and maintain
relationships with adults
and peers. It also
encompasses how they per-
ceive themselves in relation
to others. Emotional de-
velopment is closely linked
and refers to how children
and youth understand and
regulate their behavior and
emotions. This domain also
includes aspects of per-
sonality and other social
skills, including communica-
tion and development of
acceptable values that are
important as children and
youth develop both
cognitive and noncognitive
skills.

1. Social awareness

1. Social awareness is the ability to understand
and respond appropriately to the social
environment.

2. Leadership

2. Leadership is the ability to make decisions
and act on those decisions autonomously or
collaboratively as appropriate.

3. Civic engagement

3. Civic engagement is taking a responsible role
in the management of society at the community
level and beyond.

4. Positive view of self
and others

4. Positive view of self and others reflects the
aspiration to a high quality of life for individuals,
their families and their community.

5. Resilience and grit

5. Resilience and grit refer to the ability to
overcome failures and persist, even when it is
difficult to do so. It refers to having a positive
attitude and understanding that one can learn
from failures and mistakes.

6. Moral and ethical
values

6. Moral values are attributed to a system of
beliefs, political, religious or cultural. Ethical
values refer to the actions one takes in response
to his or her values.

7. Social sciences

7. Social science is the understanding of society
and the manner in which people behave and
influence the world around them. It refers to
the ability to analyzeourselves, values, beliefs
and belonging, and culture relevant to others.

3. Culture and the
arts

The arts in the realm of
education are often
described as creative arts
expression, and can include
activities from the areas of
music, theater, dance or
creative movement, and the
visual, media and literary
arts. The foundation for
learning in history and social
science is built on children’s

1. Creative arts

1. Creative arts is understanding and
expressing, creating, perceiving and
responding in personal, social, cultural and
historical contexts

2. Cultural studies

2. Cultural studies allows people to have a
common understanding of the intercon-
nectedness between identity, society and
culture. It relates to the artistic contexts of
culture and history, and environment
contexts.
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Domain

Description of domain

Sub-domain

Description of Sub-domain

cultural experiences in their
families, school, community
and country.

4. Literacy and
communication

The domain of literacy and
communication includes
those skills required to
communicate in the primary
language(s) of the society in
which the child lives as well
as beginning skills that
enable children to both
communicate and gain
knowledge through the
written word

1. Speaking and
listening

1. Speaking and listening is understanding and
expressing ideas effectively in the appropriate
language or languages.

2. Writing

2. Writing refers to the ability to produce
meaningful written text for a variety of pur-
poses.

3. Reading

3. Reading skills include understanding
written texts, their construction and the
effect the texts are trying to achieve. Written
texts may include books and other paper
materials and computer/digital media

5.Learning
approaches and
cognition

Learning approaches and
cognition refers to
engagement, motivation,
and participation in
learning. It has been
defined as the ability to take
initiative, solve problems
that come up in work and
play make use of available
resources and reflect on
experiences. Learning
approaches include many of
the skills considered
“executive functioning”,
which refers to inhibitory
control, working memory
and the ability to organize,
plan and reflect on one’s
learning. Cognition is
described as the mechanics
of thinking and processing
information. More specific

1.Collaboration

1. Collaboration refers to the ability to work
with others to address matters of shared
concern.

2. Self-direction

2. Self-direction reflects the ability to act
autonomously to collect and understand
information.

3. Learning orientation

3. Learning orientation refers to the
individual’s commitment to using learning to
respond to evolving demands.

4. Persistence

4. Persistence in learning captures the
ability of individuals to begin and complete
activities with attention.

5. Problem solving

5. Problem solving involves researching
problems and finding innovative and effective
solutions.

6. Critical decision
making

6. Critical decision making refers to the
process of finding and weighing evidence in
assessing possible solutions to questions.

7. Flexibility is the ability to analyze and
respond to changing life circumstances in a

processes include 7. Flexibility h " i d ' ¢
reasoning, inferring, way t _at re ects resilience and commitmen
. o to achieving success.
problem solving, classifying,
relating, creating, 8. Creativity is the capacity to view
generating plans and circumstances in unexpected ways and find
strategies, conceptualizing 8. Creativity ways to reach satisfactory outcomes,
and thinking. including aesthetic and pragmatic
considerations.
Mathematics is a 1. Ways of understanding numbers, the
quantitative language used relationships bgtweep thgm anq number
. 1. Number systems, covering skills in relation to whole
universally to represent . . )
. numbers, fractions and decimals, integers,

phenomena observed in the .

. and ratios and percentages.
environment. Numeracy
and mathematics in early 2. Recognizing patterns, using algebraic
childhood include number symbols to represent mathematical situ-

6. Numeracy and sense and related 2. Algebra ations, solving linear equations and using
mathematics mathematical skills, such as algebraic models to solve real-world

operations, spatial sense problems.
and geometry, and patterns 3. Understanding the properties of
and classification. In pri- geometric shapes, using geometric
mary school, children i i

y 3. Geometry properties to solve problems, understanding

typically learn concepts
related to numbers,
operations, geometry and

and use of geometric measurement,
understanding coordinate points and the use
of geometric transformations.
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Domain

Description of domain

Sub-domain

Description of Sub-domain

patterns, and they apply
their knowledge of
mathematics to solve
problems. In the
postprimary years, the
domain of numeracy and
mathematics refers to the
ability of individuals to use
guantitative ideas to
understand the world
around them and make

4. Everyday calculations

4. Applies understanding of numbers
effectively in a variety of common settings.

5. Personal finance

5. Managing individual and family financial
decisions in an informed way.

6. Informed consumer

6. The ability to select products and assess
benefits on the basis of numerical infor-
mation.

7. Understanding the concept of data and
statistics, methods of organizing and dis-

7. Science and
technology

€ - ) . 7. Data and statistics playing data graphically, the calculation of
mfo.rmed financial and life means, medians, modes and ranges, and
choices. the skill of reading statistical graphs.
1. Understanding the structure, life
1. Biology processes, diversity and interdependence of
Science can be defined as living organisms.
specific knowledge or a 2. Understanding of concepts related to the
body or system of 2. Chemistry classification and composition of matter, the
knowledge covering properties of matter and chemical change.
physical laws and general .
truths. Children and youth 3. Ur)derstandlng of concepts: related to
physical states and changes in matter, en-
move from spontaneous . .
3. Physics ergy transformations, heat and temperature,

knowledge gained in their
natural environments to
scientific knowledge gained
through formal schooling.
Technology refers to the
creation and usage of tools
used to solve problems. It
includes physical technology
(such as machines), the
application of methods or
systems and computer-
based solutions.

light and sound, electricity and magnetism
and forces and motion.

4. Earth science

4. The study of the Earth and its place in the
solar system and the universe.

5. Scientific approaches

5. Knowledge of the basic problem-solving
perspectives of science and the ways they
can be applied.

6.Environmental
awareness

6. Knowledge of ecological and other natural
factors and the ability to respond to them.

7. Digital learning

7. The ability to engage effectively with
digital communication technologies in each
step of the learning process.

Source: Towards Universal Learning — What Every Child Should Learn: Centre for Universal Education at Brookings

and UIS, Feb 2013
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Appendix E: Level-wide Competencies of various subjects as defined by the
Basic Education Curriculum (Grades VI-VIII), 2069.

R. Teld A
T qedl A= fagardiew e fafaa aemmar afaer T a7 g7 o
q. Hifgs, fafegd @ geuR qreamer favese g T uerE
R yEAd [N ¥ gEHAE adeEd g1 T 98
3. 9@ Fue Gt AreaHane atwate
¥, ufEe T GG S uiKgfder @i fafad gter T el se
K. i fafaear efeerafe ofdaf T arsiemagasr afreafe
% ARG T HiEHdS favareeT e STt 5En
©,  FeuR Req T fadgat amiT e TEnT
frsfera qan @A T &
. Tl AT WIS faraia aeaar ¥ agqed TN
Q0. Ve FERTRAT ATCHITYATHHT AT ATTHT THNT
9. foEmer stvweatear rear qur faeemeRed gfatswar
QR TSI, FraES, faeaweT, Heargde! SATETAT areen i
3. THEHN faTE, TEACHS W AT I GEIRATE fAaREed! ST T Wt FHIE |

2. Competency:

f

English being an academic language course should help students of this level gain competency at grammatical, discourse,
sociolinguistic and strategic level. Hence, the following competencies have been derived from the above mentioned areas.

1. Listen and comprehend spoken English in a variety of personal, social and academic contexts.

2 Communicate in spoken English in a variety of personal, social and academic contexts

3 Comprehend written English in personal, social and academic contexts.

4, Communicate in written English in a variety of personal, social and academic contexts.

5 Develop skills and competencies to use English as a medium for further studies and a tool for obtaining information

and enjoyment

6. Learn to think creatively and critically to develop the language skills by promoting tolerance, inclusiveness and socio-
cultural harmony

R, A AYHARE
T qedl A= fagardiew (e fafaa qemaee efaer I 999 &1 g ¢
q. SATHAE SMEqeEad TIT T el ATa araegel TUET
ST 3 MPREES! THAT AT
e Sfiaa T qEF T TG qHEEEH THTEN
TATEH T, TKT T T GoAATel FFITT
FHEH TARTEIE 93 AT THEATH! FHTETT
Al siferssre qar G Trardl O quEeE aHTE T gl e |

Mo X W
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Appendix F: Grade-wise Learning Outcomes of various subjects as per the
Level-wide Competencies of the subjects in Basic Education Curriculum
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3. Grade wise learning outcomes

3.1 Listening skill

S.N. Six Seven Eight

1. Listen and carry out a short and | Listen and carry out instructions Listen and respond appropriately to
simple set of instructions. commonly used in both school and social | multistep directions/instructions.

environment.

2. Listen and distinguish minimal Listen and distinguish between similar Listen and distinguish between similar
pairs words and sentences. words and sentences.

Listen and identify/guess the topic of oral
presentation through verbal responses.

3 Listen to short dialogue/simple Listen to short dialogues and other text Listen to short texts/news items from
text from teacher/ electronic from teacher or electronic media and the teacher/ electronic media and put
media and discuss it. extract information. down main ideas in note form.

4, Listen to a simple oral Listen to spoken information and transfer | Listen to spoken materials and transfer
presentation/story and it to complete chart or table. information to complete a chart, table,
demonstrate comprehension etc.
through verbal/non-verbal
response

5 Listen to a formal or informal Listen to a formal or informal text and do | Listen to a text and respond to
text and do various types of various types of listening comprehension | varieties of exercises.
listening comprehension exercises
exercises

6. Respond to common queries about Listen, understand and reproduce

personal and immediate surroundings. dialogues with correct stress and
intonation

7. Listen and identify/guess the topic of oral | Listen and identify the topic and main

presentation through verbal responses points of oral presentation
3.2 Speaking skill

S.#. | Six Seven Eight

1 Communicate verbally or Respond to a stranger about Communicate formally or informally
nonverbally mainly at home and immediate surroundings (school, according to the situation
school environment. home, market, etc)

2 Receive/make phone call in informal | Receive/make phone call in informal | Receive/make phone call in formal and
situations situations informal situations

3 Describe a picture, cartoon or object | Interpret a chart, map or table orally | Describe pictures, cartoons, maps,
orally charts and posters orally

4 Use simple words/phrases to Make and respond to queries Participate in debate or oratory
ask/respond to questions politely contests/activities

5 Speak with correct stress and Narrate simple story or Describe a sequence of actions or
intonation, especially for questions event/experience with correct stress | events orally with appropriate mood
and statements. and intonation and expression

6 Engage in short dialogues/ group Engage in dialogues/ group Engage in group discussion to solve a
discussions. discussions particular problem or come to a

decision

7 Retell short stories Retell stories, information and Speak with coherence and fluency to

eventsusing simple sentences conveyideas
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3.3 Reading skill

S.#. | Six Seven Eight
1 Read public notices or instructions and | Use clues and illustration to Read and scan important facts/ideas
follow them understand the man idea of the from a variety of reading texts
reading materials (written, printed, electronic)
2 Read silently and make notes of Read a passage silently with Read informative texts and show
important information from the text. understanding (simple structures understanding by retrieving important
only) facts and ideas
3 Guess the meaning of unfamiliar Guess meanings of words by Guess the meanings of unfamiliar
words by its position and context position in sentence, context or words while reading
similarity to other words.
4 Develop basic skills to use a Enhance skills to use monolingual Enhance skills to use monolingual
monolingual dictionary English dictionary. dictionary and thesaurus
5 Understand simple timetables, labels, Figure out pictures, cartoons, charts, | Understand information/ facts
charts, graphs, simple notices, price- diagrams and extract information presented in diagrammatic form like
lists, maps, tickets from them chart/cartoon, and sort out the main
information
6 Follow simple written instructions Follow written instructions and Follow multistep instructions and
correctly. procedures correctly. procedures correctly.
7 Read text and transfer information Read and comprehend electronic Read and predict the possible
( reading comprehension activities) texts (emails, short messages, web consequences of the remaining part of
materials) a text or story
8 Read and enjoy poems, short stories Enjoy simple literary texts including Comprehend (enjoy) simple literary
in printed as well as electronic form poems, picture stories, short essays texts including poem, drama, essay
and short plays. and story.
3.4 Writing skill
S.#. | Six Seven Eight
1 Use punctuation marks (capital letters, | Use correct layout, full stops, Write short paragraphs on given topics
full stops, question, exclamation) capitals, commas, apostrophes and with correct layout and punctuation
inverted commas marks
2 Fill up a form (admission forms) Fill up an official form with the Fill up an official form with the
necessary information information sought by it
3 Write a short request, invitation or Write 'thank you letters' post card Write personal letter/ thank you letter
thank you- note to a friend. and short personal letter with and letter of apology
correct layout
4 Write short dialogues. Write short dialogues Write longer dialogues
5 Write simple directions Write simple instructions and Prepare a short news report on a given
double-step directions topic/event
6 Describe a picture/real object using Describe a person, picture or event Develop a short story with the help of
‘and’, ‘but’, ‘because’ in two short paragraphs using clues provided
various connectives
7 Describe a short sequence of events or | Create paragraphs with the help of Prepare curriculum vitae
actions. guidelines provided.
8 Write /design posters Design posters/ advertisements Prepare simple leaflet/posters about
village/town, etc.
9 Revise or edit one's own writing with Revise or edit one's own writing Revise or edit one's own writing with
pair/teacher support. with pair/teacher support. pair/teacher support.
10 Transfer information from charts and
table to paragraph
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T AR TR T 5. TR e fersy Fer e e
AR JEIF FEEE F AT TS |
5. ToTMTT FUTeTr T amferHe el aveea FARHAETH IS [ |
e o Tl g e | % e e e
6. QT T ATIANAF qTTHBT T qe Iae® FART T e o
HEcd qATsT | 7. A JUT ARET WLpT AT e
7. SATIEIF AR FaAF &7 T Tl ST Ffae T | g %WWWIW
: > e R | qfeaT T qAT ATETF AT
qEE AT ST g T |
8. WA YS! AT TS Hag® PN
afe= T G o | 1 ,m{_;ﬁﬁﬁqtﬁwﬁ AL L
g 1. TI9 9 T gHRAT qHIET T
R YT W o9 T e A9 Jo1 FEEIE Q9 gL
1. GTHTYT TEEA® (soft skills)dTdT JEATIaT T TaqIe®ed! et T
TS Gqeer qie=T & | T i e — PR S
2. Fou G, F=q< aqiaqe Gq qqr 3. T TG GoATATHT 5 NI
FHEFE 97 yeeid T | AT TATSAT S R s | O o 4 T Hee
ST TR S FATI | RRIEN
3 T Ae ! ¥ S Sefier Rreer i fa )
4. AUTE H T AHRHET S + FAEAD T ST
TR AR A @il T = 7 wEe e | 5. T WLAT Jr1 =79
ToATAH JISTTRl Grepl FATST
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7.

8.

9

TAHT I |

W T g 9T Aaaaeed!
@il T AT o |

TR =T T foaw Jams |
IR AT X FATS |
forehar T y&eie I |

FEaW J4T TS ©T IATSA |

yiafr fren

9.

T ST TARTHT AR el
gfafugeesr 9fem T Aged JqeT |

3. F TEANHT AT HTERO

STHL / AETe®H qUHAT START T |

AT FRafreT Saasdr T Heed aars
TART T |

. FFYIH THE FEEH SN %

FFL Gled T T T |

HFEL G JUITEAT (Operating System)
T AT JrafreT ST gy
T |

AT Yl sraegar | T
FFYY, AR T HEAGAH AT
THE |

IHeTd Folld =T T HEed adqrST |

Y. FMNR T FGGEAH GFId FATST

%, AT @il q4T e S
A& I&T T |

©, ATIIE HTHT AT TehIH TR
SR I&a T |

5. HRAT TR AT @iofl q4r
e 9T T T |

yiafr fre

Q. TR T ATgfE it
FrAHFY AT |

. F TENHT AEA STFTEE
T AN TN T |

3. et ww. ww T fefi o3
FEATHT GIaHl TIHT AR TH |

¥. HFYILH TAN T greiAedre
oAl ARAIRE T |

Y. THeTD FATH TH FTATIT |

6. SST FATIAR =T T Hged
ERICRE

7. 9 qur STfierarer g
ERICRE

8. fa9g =MIR oA aiew f&T
giaf farsm

1. WMWY W T Yiare g8
AT T G @il T |

2. TEE! AR SUEEER
T TaRA TART T |

3. Ufe.uw., R, wded,
wleehfeare qET WA T
T TATSA qar TR I |

4. TFETICATS QTS HTETH®!
TYHAT YR T qIChT TG aan
FANT T |

5. GEAT Giatd Rl A=
HiedTe ATl o5 qrern T |

6. dBieued Pl (AR FT AT
Safaem (Afecs @) & w0
e aaTeT |
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Appendix G: Tool for Curriculum Analysis of Post-primary Level.

Post Primary — 1. Tool for Curriculum Analysis

Analysis of Competencies of Nepal’s Curriculum (Basic Education — Third Stage, VI-VIII)

against Post-primary Level of LMTF’s Global Learning Domains Framework

faeprg A9 Frigws! fayaandr faers & SfeTer ISTR-ATATHE TEHT TAATHT AqTAH! TESTHH
(SATETE RTEAT — QG <)M, FET & MG & TH) BT FHAAD! (GLATT

Domains and Sub-domains of the Global Learning Domains Framework proposed by the LMTF do not match exactly, one to one, with the Subjects and Subject-wide areas as provided by Nepal’s
curriculum. The description of each of the Sub-domains of all the seven Domains provided by the LMTF gives a picture of the depth of learning for that area of the Sub-domain under that particular
Domain. Nevertheless, the Level-wide Competencies in Nepal’s curriculum can be seen against the LMTF’s Sub-domains and their descriptions.Since the Domains are not subject based, it is likely that
the Domains and descriptions of Sub-domains are overlapped across Subjects and corresponding Competencies in Nepal’s curriculum.And so, in order to carry out the Gap Analysis of Competencies of
Nepal’s curriculum against LMTF’s Framework, it is imperative that each of the Subjects be seen across all the Sub-domains.

TATAHRT TETHTAT oo TTHIITT T (0T &g (g A1 P J&dra T fqyaeardy faergdr & ¥ SUeeedT gag (Feard | fqerg @ma+
FUTAS AT (AT TUF [ThEHT ITLTEEH! AUA Th B | TG TXTH AR ATIRAT TITAHT TEAFHHBI TeTd AETAATATS JTLTGT AT T
iy | R TG ATIT FEEAS G&Td THT S7e% [aUaTd THUH Al 78 ¥ STSTewH U JuTA®! TEAFR B! [dUIe® ¥ [dqhT TeTd TEaATEEHT
qAfCUHT BT TFP | IS [AIAUHT HEAT UIGARHE! E<F  [AUART TeNd  AEHATEE  E<F  FULAHT AUH  RUHT  BIETGAAT TR EAA
TS |
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Nepali | English Mathematics | Science and Env. | Health and Physical Ed. |Occupation, Business & Tech. Ed.| Moral Ed.
Social Studies and Population Ed
TATEAT | AT T == T FramERer | @ q9r i frer T, SFE ¥ gtatg frer Afeqer farerm
AHITTFATIT T Saagen frer (SP)
(N | (E) (M) (SE) (H), (PE) (0BT) (ME)
Competency in Objectives that
Nepal’s are not explicit in
Curriculum the Competency
matching with Level of but mentioned in
the descnppon of Competencydifferenc Competency not Grade-\.mde
Sub-domains of o db Learning
LMTF e —Knowledge, |Description of Sub- covered by B
Skills, Attitudes and domains not descrlptlon of Sub- Specific
E Values — included in domains of LMTF Objectives (Serial
Domains Sub-domains | Description of Sub-domains o (behavioural Competency (Serial nos.) nos.)
- S TR qd TRFHRSIATEEHT verbs/terms)
AqTTH m JETHAT R % - & faraamfitaergeeaaT ; Al — 2
TENT WA | g Gy, ooy T | Qe RETSTaT | B AR g - kil
With A B qUA TET FEHHAA "“"ﬁw'“ W*'?e“?‘"@‘ﬂ
Level | some | (e FRaTE, CREEC) IRTIAREG TCH
matchin|differenc NEHEE]))
g9 e CREC )
TR e[ eI
afed
1.Health and hygiene includes
knowing and applying healthy
behaviors and hygiene practices,
) including those that are related to
1. Physical 1. Health and positive mental health outcomes.
well-being hygiene N
TTEIAIT GRS
FIRRE TR TAT PR CRIGIRED
AT HHDTR WTEAFSTATH T FeaA T HT
THA TH WIIAER 90
TARTSHARATE (Fa T FANT T
FITATE FHTAL TG |
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2. Sexual and
reproductive
health

A AT
@

2. Sexual and reproductive health
refers to understanding basic
concepts of sexual health, family
planning, pregnancy and
childbirth.

A FATISTAT T A
e, qiear e, T
TS BT AT AT ALRUITATE
THS, |

3. lliness and
disease
prevention
T T ATRT
AHATH

3. lliness and disease prevention
involves knowing how health
conditions are acquired or
transmitted and implementing
strategies for prevention, including
nutrition and exercise choices.
T[T ¥ IR ARATHATIA T
ATATHET AT FHFI

WA ATTIRIGAT TAT TR
AFHATHHRUANTES HTATATAT
A T FHEUH 575 |

2. Social and
emotional

qrATTSTRaAT
-

1. Social
awareness

QAT =TT

1. Social awareness is the ability
to understand and respond
appropriately to the social
environment.

ATHTTSTRATATEARITATS ¥
FATITIFATHTHA FABR T
SHATET |

2. Leadership

~

qJca

<

2. Leadership is the ability to
make decisions and act on those
decisions autonomously or
collaboratively as appropriate.

TIATAH 0 fq TaTSaT
AHEH FAHTHI AT
SHATET |
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3. Civic engagement

AR BT AT

3. Civic engagement is taking a
responsible role in the
management of society at the
community level and beyond.

AT GG ATAATTTHT THTSTE
FHIIAE T FI9=aT Tl Taehl
AT AATS CARATA T I ATaT
|

4. Positive view

4. Positive view of self and
others reflects the aspiration to a
high quality of life for individuals,

of self and their families and their

others community.

| AR T AR

FERTHFICHY | Fheway qivar qar

T THRTAFIATACTS = VA
Stramerr saaTgtafated T |
5. Resilience and grit refer to the
ability to overcome failures and
persist, even when it is difficult
to do so. It refers to having a
positive attitude and

5. Resilience understanding that one can

and grit learn from failures and mistakes.

Fearefierardang | Jearefierarden &ae Hew

T AFTATATATA T AT HAITAT A TS
T ETHATET HT TG, | FEA
AARAITIIT TeaiaTe (o T,
Al FRMD HRTCHBATLRIT
FATIFHTZATS TG 313G, |
6. Moral values are attributed to
a system of beliefs, political,

6. Moral and religious or cultural. Ethical

ethical values | values refer to the actions one

ST TATATEROTT takes in response to his or her
values.

d HAegw

AfqFaeaee faeam, TeriiaHF,
T AT AIEhIqH TETaaT
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TR §75 | ATERINTT Hedg e
FEA ATHA HATTTH
grafRarET TEt=ad g7 |

7. Social
sciences

graTtSTe AT

7. Social science is the
understanding of society and the
manner in which people behave
and influence the world around
them. It refers to the ability to
analyzeourselves, values,
beliefs and belonging, and
culture relevant to others.

TR fasT FHTTET R
1Tl T TN SRR 2,
THHTHAEA ATRAT ATILH
feryadieraer g T g
JaTE 9T, |

3. Culture and
the arts

FEpfaaarHr

1. Creative arts
[GEGIR:CTI

1. Creative arts is understanding
and expressing, creating,
perceiving and responding in
personal, social, cultural and
historical contexts

BERIR B ECIR= R
TV aATE IHHN AT AT,
FATH AR AT & |

2. Cultural
studies

BIECINEE R

2. Cultural studies allows people
to have a common understanding
of the interconnectedness
between identity, society and
culture. It relates to the artistic
contexts of culture and history,
and environment contexts.

A AFAATTA A=, FATS T
FEHTATTAD AR TFIRIHIEAT
AIHIESET FIRT THFARATS
THEEA T | I F&Hid T
STeTdRT FATHE o T
FIATIRYT e g eI
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A, |

4. Literacy
and
communicatio
n

Hrearaar
l o l

1. Speaking
and listening

FATE T g

1. Speaking and listening is
understanding and expressing
ideas effectively in the
appropriate language or
languages.

FATE T ATATGHAH
SIIFTATIHITARES TATERRT
FAHETT T T ATTIFT 2 |

2. Writing

~

SECIES

2. Writing refers to the ability to
produce meaningful written text
for a variety of purposes.
AGTETAH] FA T TATST A TATHT
AU fepfaaer e eTHarel |

3. Reading
Jers

3. Reading skills include
understanding written texts, their
construction and the effect the
texts are trying to achieve. Written
texts may include books and other
paper materials and
computer/digital media

R RIGRINE BT CISEaT
FRYTATS T

21 | FeEE A=id

P AT~ I TS ATHUT T
FFIEX TAIATHTAH T |

5.Learning
approaches
and cognition

faergtatraan
EIE

1.Collaboration
qHag

1. Collaboration refers to the
ability to work with others to
address matters of shared
concern.

FHATITA

AT EF AT RIS T
FEI THOR T AW RIS,
|

2. Self-direction

2. Self-direction reflects the ability
to act autonomously to collect and
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ATHITEITH

understand information.

ATHR TS FoAAES ASHATTH
T 91 T @A FTATRE T
FHAATATE THISS |

3. Learning
orientation

faeprggREar

>

3. Learning orientation refers to
the individual’'s commitment to
using learning to respond to
evolving demands.

faepTE S @I~
ANTAATATA LT HATATS TR
FTHATTAFTZATS ITAT T
T HAaTgAAT RIS G, |

4. Persistence

Bp]

4. Persistence in learning
captures the ability of individuals
to begin and complete activities
with attention.

faepreer & =TT eafeaet we
FE T W

AU AT ® &
THATET |

5. Problem solving involves
researching problems and finding

5. Problem innovative and effective solutions.
solving
THHT AT THLATETor
THEAT FHEM | ForyardTend T TATaber
FHTITAICATANTS T FT T |
6. Critical decision making refers
to the process of finding and
. weighing evidence in assessing
g- C_”_t'ca| ’ possible solutions to questions.
e(f'S'on marmg festaTeRe® Mo fH=aurer gedaen
FarstATee (9| ey arearen v
freeror TG FTHAT THIES
qEATANTS T T HeATSATH I
qRaATATS THTSH, |
7. Flexibility 7. Flexibility is the ability to

analyze and respond to changing
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life circumstances in a way that
reflects resilience and
commitment to achieving success.

AT T
ERIBHIELIGRIFISELCRIRICEEE]
fepfamer STravepraraterar afRaeTerr
faeermor qurergamiateanT
THATET |

8. Creativity
IEEENIEGI

8. Creativity is the capacity to view|
circumstances in unexpected
ways and find ways to reach
satisfactory outcomes, including
aesthetic and pragmatic
considerations.

ferstefrerar afvasesers
AYTeTaaT Y fehlaer & g1
e ¥ YAIfqarar ARt A1
AT RS TATE AT
IITAICATATS A STHATE |

6. Numeracy
and
mathematics

ot

1. Number

1. Ways of understanding
numbers, the relationships
between them and number
systems, covering skills in relation
to whole numbers, fractions and
decimals, integers, and ratios and
percentages.

agE, faieshaRawEd T
Frafeaataues, M=qaEeT e,
qUITE, AT ¥ FAAEEATE are
T fafaeTareeT |

2. Algebra
BRI

2. Recognizing patterns, using
algebraic symbols to represent
mathematical situations, solving
linear equations and using
algebraic models to solve real-
world problems.

1%

araTg®(patterns )@ Ife=ma T,

MNGIRRERIRES!
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gttt de wfordrr
fFereess®! TART 9, linear
equations®T AT AT %
AT FHTITATABTATITATST
AT THATEEHTANT T |

3. Understanding the properties of
geometric shapes, using
geometric properties to solve
problems, understanding and use
of geometric measurement,
understanding coordinate points
and the use of geometric
transformations.

3. Geometry SIS ATHRESDT T,
et THET
AT BTATTSA T A IO
TART T, SATHA AT
TATIGT T,
f&engehideg g coordinate
points)a++ ¥ SATHATH
FATARTE®H TANT
T
4. Applies understanding of
numbers effectively in a variety of
4. Everyday common settings.
calculations et .
TIRREBT TTHTT TILTHT
<fefeaafmar YIRAETATSEH TRTSATS THTAHT!
FAHTHAT T |
5. Managing individual and family
5. Personal financial decisions in an informed
finance way.
AT A EELRELEIEEE
ST A araTtearTe A g
T
6. Informed 6. The ability to sglect products.
and assess benefits on the basis
consumer

of numerical information.

60




LGEGERERIESIE

areierd

HQ‘H"iId?IﬂI&I(HIdNG"IE(’q;l LAlc
CMIHC\VQIS'\C{'?"HI; &THAT |

7. Data and
statistics

FAAAATTGH

7. Understanding the concept of
data and statistics, methods of
organizing and displaying data
graphically, the calculation of
means, medians, modes and
rangesand the skill of reading
statistical graphs.

FEAAATT AT HH] ATIRUT T,
AT ST TR JTHAT TEATH
fafg®, means, medians modes
7 ranges®]
calculationTITTTEHTITR TG
el

7. Science
and
technology

[EEIRGRIFICIT]

2. Biology
BIEREEILT

1. Understanding the structure, life
processes, diversity and
interdependence of living
organisms.

EIEREIRCICERIGRIC R GG

2. Chemistry
THIAMET

2. Understanding of concepts
related to the classification and
composition of matter, the
properties of matter and chemical
change.

TR AR T HATSTA, TATRT
O FAT TATATAHI AT
BRI OEEPIIE]

3. Physics
iferemrer

3.Understanding of concepts
related to physical states and
changes in matter, energy
transformations, heat and
temperature, light and sound,
electricity and mag-
netismandforcesand motion.

TR ATLITALT Giead, QTierTehl

YT, T T qMIhH, THIT T
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@, [aega T TFEdEadr aq T
AT FFAITATAROT T

4. Earth science

4. The study of the Earth and its
place in the solar system and the

S T universe. JEATHl ALIAATAT T
: JUITEAT ¥ TEHTISHT TRl T
5. Knowledge of the basic
5. Scientific prc_)blem—solving perspectives of
approaches smer.\ce and the\: ways they can b%
applied. [asTH®T THET FHTGTETH
T TRATET | qTaRad ghedor aw=i 7

TATAFATE TANT T IUTTES

6.Environmental

6. Knowledge of ecological and
other natural factors and the
ability to respond to

waren ;
awareness them. 9aTa=e
ATATERONT =TT | FATAIITH AbAATERT AT
FATaAeed T fatemanT &war
7. The ability to engage effectively
with digital communication
. technologies in each step of the
|7- D'Q_l'ta| learning process.
earnin N
g ferrgafmareTacs ==
P e |ty ws=m ghafuer

TARTHIT AT HN] FTAT HeA G
AT
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